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Od redakgcji

Numer trzeci naszego periodyku potwierdza
czasopisma poSwinconego edukacyjinym zastoso
jako regularnego opracowania naukowegd e nie ma swojego odpowiednika
zar -wnomwknapay | ak irniejestéefemdryczngngiiga ni ¢ N
dentalnym pomysgem grupy =zapal e@c- - w. Z kaOd
dostrzec wyra¥fnie tworzNcN sin, tya takUe kon

k-w naszego pisma. Cieszy nas to niezmierni:
skupionych wok-§ specyficzne]j i owNsko specj
gi czneijmi ektmyr ehpardzeé g By sin r-wnieU na prakt
Odni esi onys kjgunlh i au kncaess ku dal szym pl anom i Z

z nich jest wyj Sci & wpgierunku europgiskichisizay st e opgot k
r-w bada®& spogecznych.

Profesor Bolesgaw Niemierko, od samego poc
i Uyczliwyasempizayscitgym razem kolejnym tekster
osobowoSci di agnosty pedagogi czndego. Ni e za
nym z najbardziej fundamentalnych skgadowy
wjaSciwoSci i cechy podmiotu poagzmMNajaNcego, |
trud rozumienia otaczajRcyghint Wy asvi sWj ad u
sgawa Jacka Paluchowskiego typologin diagn
przy pomocy inwentarza ADiagnostna edukacyjn
strukcji, odniesiona do analjz t r ansakcyj nej . Narzndziem por
w tym wypadki egogram strukturalny AKwesti onari usz samooceny

Jagaut orstwa czgonkAn@ yn aPsiyzedddaony&drsap o § u

-Ciastko. Jakie wnioski z tego niezwykle ciekawego zestawienyan i kin i gy

pozostawiam ocenie samy@z yt el ni k- w. MySIn, e w gronie
st-w moUe to stanowil interesujNcy przedmio
czych kontrowersji? Zawar gedeWorr zonn Nicezj i art
mement o: A3mye iowijneddnak spieszyb- z psychote
formal nych, by pochopnie nie,pgymt wal ich dz
jemy z pokor N i przekonani em, Ue nasze dzi a

kierunku.
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Ar t yMbungrodzinny a skrypt k az ujl @ wm&0i zainicjowani a
nad nieSwiadomym prpgzamabp dinei ardjpiaicj eodai
nych. Proces terapeutyczny wykorzystuj Ncy p
nastfinpuj Ncych po sobie etap- - w. G6zy jednak t
dzmmych nie jest juU anachroniczng? Czy zami ¢
Sciowych i forachwtiymmerr-hwertiomyahi edpagbhi Usz\
zast Npi N w ostjagdkiceg nbdtcNd fuegkeijdgy tradycyj nce
ne? Czas pokaym. wAragkadmemw obszNar doci ekaC
cych paradygmat bada@® jakoSci owych.

W tekScie kreSI Ncyjm ksaz erroozkcNi Npgear sspierk t oydvfia n t
kulturowej po interesKKpNoN Masyan&abnezentrap:
na poj Aaiu Treytniae@gbyt angadyjuldeei pmprddgtze tr

mani u winzi ,miNndoylpadzkiwame w AD jedynie w
wej, co celnie ZauwhOamuputor pokkre$l il 2z u
zmierza do otwarcia przewodu doktorskiegaakesu analizy transakcyjnej.

tyczymy mu szybkiej finalizacji tego przeds]i
D z i Na @ograniczu dziedzimi e Sci w sobie kolcejny tekst

kiej. Czytelnicy ostatniego numeru EAT byl

poSwifAcony dramatGay mHajpeptasBekgwypadni e

i pgynNcN stNd analizi relacji mindndzyludzki

Tym razem Paulina Piaseckey r us zy a w obs,zzaaralfiizlumdNznawst
problematyki skryp3ermpaefodvs hawskbes t ovb ea 0 age
rymmoUna Sl edzi ljnejlranzny z adryisd sajmmkMipsdldi,
USA. Kol ejna pr-ba w tym zakypeszxike skgania n
nym konstytuowaniem nowej, chol aprzecieU od
nej dziedziny, jakN bygdgaby | iteroaturoznawcz
znawcza analiza transakcyjna. Prozy okazij.i m ¢
ra czeka problematykae kt ur szkol nych | ub | iteratury mgo
dorobek AT. Jest to tematyka cagkowicie nieo
tym numerze w dzi al e poodSwvaijidcasireymy rrapor t o
ynuacjn artykugu i eowyklea nii etj e reedsywcjj N
g prof. Ewy Wysockiej oraz Joanny G- T
tom postaw Uyci owyrcheijj mikioagsNoy ctw irfz yj
relacje zidro-wmanydd .s  Wyhiag - jsa ki, UOe mg
a sifi tu niezwyklezeewngkndiobnansipgcup
go oOokresu rozwojowego. Wi adomo wszak,
rzl i wym moweandri feb nl yootorsa pgvametry badatvcze
czynaj N znajdowafnewojrecayWwastdni epi e.
UwagaytCel ni k-w pragni zwr - eCialtkopa artykug A
Swificony obrazowi jedynactwa w Swietle anal
przygotowany tekst jest drobnym fragmentem rozprawy doktorgkigpring
wpolskims y st emi e oSwi aty. Badania ned rozwojem

=

t
u
a

N OTX3T X9 S
D g~ o= —
~ N — ~ r

g 00O Q
DN T X >



Od redakgiji 9

g:-lnym uwzglndnieniem efekt- -w jej stosowani
analizy transakcyjnej kt -ra juU niebawem stanie sif pt
Wydziale Pedagogicznym Akadenignatanumw Krakowie. Mamy przekoar

ni e, UOe gdy ten numer trafi jul0 do r Nk PaCE
stopnia doktora nauk pedagogicznych kol ej ne
Swifici ga edukacyjnej analizie transakcyjnej

Wci NU ot war t Mje problens praeksdzywania i kantroli wiedzy

dot ycz NogzednlhTmer naszego periodyku przyni s
MaggorzatyCtybamakiea (ransakcyjama moUe st al
rzindziemodo w pii EAcTyerh'ﬁymcazeydonejenm&?l iu- odwo g
j e teikist Doyuktay ugmMicyS moUl i woSci ,yjakie stwar
Sl i Mindmagping j ako narzhndzie oceny astopnia opa
nych =zagadni e C. Warto w tym miejscu wspomni
zostag z godozasealizagi prgedmiotiedukacyjna analiza transa

cyjna kt-ry od kilku |l at znajduje sifn w progr
pedagogicznych (pedagogi ka spogeczna i ter
Pedagogicznym kademii im.JanaDg u g ons zGzist oc howioe . Czy wart
dobny przedmi ot wprowadzi na i ygnych Kkierun

cielskich oraz na innych uczelniaghpozostawiamy bez komentarza. Znawcy
paradygmatu bada® jakoSciowych paewnie bez t
nychrozw Nz @a@ozredur N tzw. siwskazuemampWezynowej , k
zanlaprzyczynowa;kut kowe mifdndzy r-Unymi azj awi s kami

jNce sinmindzy ni mi

Tradycyjnie juU numer zamykaj N dwie recen
pracy zbiorowej poded&k cj N znanego i cenionego na Swiec
Ri charda G. Er skine, poSwificonej probl ematy
recejnakle trudno pozbyl sin poczucia Ualu i
wspomni ana ksi NUOka, jakje- -wnizeéeUi Donej ppopdmart

J
nie znajduj N wci NO swoich polskideh tgumacze
nikat r eni ngu z ac howm ak@®E aawsyem rt kyavnzyathwalUa r - wni eU
zwi Nzane z AT. Nie jest to koincydencja prz
wyobrazil asertywnoSi zgodniNjageidmnanN for mug
| A ku, pozbawi onN obewJaD)oSrcosgfyu?nkl@ameyalcnzeygtoelsn
choiby tyl ko pobieUnie zagmayomionle zniam ajl é s
to moUli we.
Dodajmy jeszcg nakoniec prezentacji trzeciego numeru naszego czasop

smag a c i Es k Nommeatiinsrny pefiectuimnwi er zNc, Ue znaj duj e |

! T.Pilch, T.BaumanZ asady bada@E p etdeaggioeg iiclzonSccihydastir aj akoSci owe

nictwo AkademickiA t a k o , War szaxa 2001, S . 346
Wszytko, co zgoUone z trzech, jest doskonage.
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wypadku swoje uma dni eni e. PewearNs| feltekdoaomeércizaodly ku
|l eFil moUna na stroni e ZAmlzwlgansakByinej:awczego Ed:
www.eat.ajd.czestplPo zost ajge publi kadjost KkpaaRUlsdNwer Ze s
tomiastw Bibliotece Cyfrowej AJD: delibra.bg.ajd.czest.pl/

Jarosgaw Jagi ega
RedaktorNaczelny
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Bol e BIEMIERKO

Stany Jadiagnosty edukacyjnego

Sgowa k ldiagnastyks edukacyjna, diagnosta edukacyjny, edukacyjna analiza trgnsakcy
na, stany Ja, egogram.

Edukacyjna analiza transakcyjna, ktwraykgadni vwWwBoroty Pankoc
skiej (2012, s. 18) jestAanal i zN t r amisarkN y§ oirNc edpoopjeagmi i d z
niami specyficznymi dla pracy dydaktyczmxychowawcza]), przeUywa w Po
sce okres Uywiojowego r dwiwdrj uwkrMokULnanlgear wkr
poznanym edukacyjnym kontynenton J agi ega, 2012 X aszn 8), al e
doj rSzagdukacyj nego pol a zas D@ankawa E anal i zy
ska, 2012, s. 16).

Spodzi ewamy sif, Ue warsztat analizy tran
diagnostyce unormowanej upr awi anej przez sipecjalist- -w
dzia, jak idiagnostyce reformalnej, uprawi anej pows-zechni e wga

kami pedagoga (Niemierko, 2009, si 32).
Dlaczego nauczyciekychowawca rozpoznaje podopiecznych intuicyjnie,
zadowal aj Nc sin zwykle rol N Adiagnosty pier

mnogoSi fywnkmjyichspe zez niego w szkol e. Mi mc
dzi w co najmniej tysiNc osoBrophgyt ych i ntera
1987), brak mu warunk-w na pegdgnN diagnozf i
Louis Cohen, Lawrence Manion i Keith Morr
eement -w roli i.f$||‘1:||kz:e;|31vta1\mycgnzeyalmép kolejno§
w tab. 1 i zaopatrzone w oceny waUnoSci (od
do 1 punktu jako Amni ej waUneo) dokonane pi

pedagogi ki welniBHurbahistyszkdekenomidarejz


http://dx.doi.org/10.16926/eat.2014.03.01
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Tabelal.Funkcj e nauczyciela w m=B&nie student-w pedagogi ki

. . A . . Ocena wa
Funkcja Obj aSnienie .
$r ed| Ranga
Kierownik |[Zar zNdzanie przebiegiem z 3,17 1,5
ObserwatorlUwa Usnpeo st r zegani e czynnoSc 273 11,5
Diagnosta Rozpoznawanie silnych i s 3,00 4,5
Edukator |Okr eSSl anie cel - w, materi a 2,73 11,5
Organiza- [Ur ozmai cani e p rpadaiésiendagiahn skateg
2 2,90 6,5
tor nosSci
Decydent Jngbr progr amu, Srodk- - w d- 2.90 6.5
Prezenter Pokazywani e, opowiadani e, 2,77 9,5
Informator Wy j aSni anie, udzielanie o 3,17 15
Pomochik Pomaganie uczniom wW T 02z we- 3.00 45
m- w
Motywator [Wzbudzanie i podtrzymywanie zainteresowania przedmiq 3,03 3
Doradca Ei;zedstawmanle uczni om me- 2,77 9.5
Recenzent [Systematyczne pr awdz ani e i oceni 2,83 8
Jak widzimy w tab. 1, funkcje obserwator a
jako najwaUniejsze w pracy hnauczyciela. Wy |
pracy uczni-w oraz infornpuartzoaeza aatnoort-ywaklor a
syfikacji. Wszystkie funkcje zostagy umiesz
(okogo 3 punkt-w), co niewNtpliwie Swiadczy
har moni zowania jej wielu element - w.

OsobowoSi , dijagmo smzy | AwWew ren tsrt zanjgyc hu krgeagdu | a t
r-w jego dziagalnoSci, odgrywa @zczeg-|lnN r
wionegoi w wi A k s z o §aobiektpwzowareyah jprocedur i czasu na ich
stosowanie. Postawy pedagoga wobec innych ludzi i wobec samego siebie st
nowiz\ynAci k ludzki 0 edukacji, decyduj Ncy w wi

Wedgug Ewy Wysockie]j ( RoOték®@wi diagno- 152) , wgas
stycznemuz badanym zagraUaj N nastfipuj Nce nastawi
1. Nawyk oceniani auks ataa § toxdey aydgitgcand 3

wychowawczej
2. Nadmi erne poczucie zowhpawiNedz ipaolneoScozpozn

pr-b naprawy drogi Uyciowej badanego.

3. Tendencja do dominaciji i autoprezentacji skut kuj Nca wzrostem n:

w procesie diagnostycznym.
4.NastaW|en|wyhnkaweIce z obawy diagnosty pr z

bezradnoSci N, | utratN autorytetu.
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Te zagroUenia, sygnalizowane juU we wczesn
[ spothigowane doSwiadczeniem pedagogicznym
autorytaryzmem, st anowi Ncym pl agfin wszystkich form w

Psychol ogi cwineld ztyy pio | wrgyisied siti awin® sWyadys §a:
Jacek Paluchowski @n2zeq dylwetlds:. 84). Zarysowag
Typ 1, konkretneobiektywny ~Poszukuj e asktc-zwe,g- - jgewtychodgi czn

ostroUny, przestrzega regug zewnintrznych.
Typ 2, globalncobiektywny Wy kor zyst uj e model e i prawa o
wyj aSnie® deterministycznych, tworzy teor.
Typ 3, konkretnesubiektywny Wr a Ul i wy emocj onal ni e, i mpul

podejmuje ryzyko i eksperymentuje.
Typ 4, globalnesubiektywny DNUy do ggnbokiego- rozumieni a

bl em-w, duchowego przyw-dztwa i wpgywu.

Ta typologia wykazuje podobi ediEstgvo do Wi nc
uc zenila67)s dohanalogicznytmo d e | i u dNieenierkoa 20@7) i

s. 1061 0 8 ; Ni emi er ko, 2012) . Te model e, w kol ¢
chowskiego, prowadzN do nastinpuj Ncej typol oc¢
1. Proceduralista( uczeni e sinh przez przyswajanie, mo
kiwanie i chgodne rejestrowane fakt . w, |l ogi c
wni oskowani e, skgonnoSi do stoasowania spr
nia, pilna obserwacja skutk-w podjnAatych de
2. Teoretyk( uczeni e sin przez odkrywani e, mo d e | (
w ujnciach alternatywnych, fakty jako do:
og-l nych, poggnbione wyjaSnienaa teoretyc:z
sowoSi i dyskusyjnoSi rozstrzygninl

3. Ryzykant(uczenie sifn przez dziagami e, mo d e | b
nedi agnozy, podejmowanie ryzyka, SmiagoSi
pomysgowoSi, sprawne podej mowanie decyzji,
argumentacja za przyjnAatym rozstrzygniincien
4. Intuicionista (uczeni e sin przez przeUnwani e, mo d €
emocje przejawiane przez uczni - w, wczuwan
osobiste wartoSciowanie fakt-we- UOywoSi ar

wodzenia zespogom oceni aj Ncym.

Obydwi e typologie majN status spekul atywn
2009,s.41;Wgocka 2013, s. 290), gdyUzbygy zal ed\
chownych przymiarek. Stacjonarnym licencjatom pedagogiki najbardzig} pod
bag sifn IntuidjTeorsetgk, aahaj modejtawN tych

tylko og-1lne wyobr aUepnaivdopodohnieweakcja ka di agnost -
nazwii typu. Tego rodzaju ggosowanie nie moU
ryfikacjn typologi.
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Pomiar preferencji diagnostycznych

By d ok on aprefepncjirdiagnostycznychw postaciz nac zye GE pr z
pisywanych wybranym zachowamo c zt er ec h tiyRrocedurall i agnosty
sty, Ryzykanta, Teoretyka i Intuicjonistyzbudowano inwentarDIAGNOSTA
EDUKACYIJNY zagNczony do tego artykwgu. Skgada
kowanychli 27 3i 4w kaUdej kol ejnej crzaM-re-sctei t ak Ue
prezentuj N pozycjeepresenduj 8l poRyzykaBt a6,

Surowa wersja inwentarza wykazyaga niezado
styk, z wyjNtkiem Ryzykanta, majmMlcego najsil
talne. Wsip- - §z edfainyiniScsigy kol ej no: 0, 20, 0, 68
Bardzo niskN rzesponwoSbwPjocrapeiahée smyl eni e

czej bezdusznoSci ze skrupulatnym wykonywani
Naj sgabsze jedenaScie pozycjiiogpo-o mocy r - U
wiedniego typu od 0,02 do 0,25 i medianie 0,24t anowc zo wgmagago Ppr ze
dagowania. Dla por-wnania: najlepsze jedena:
r-0OnicujNcej od 0,53 do 0,78 i #ediann 0,59
szej liczbydeanaycjiie, nigdy0 zagralUagoby to tr

zwhUenie zakresu operacyjnych charakterystyl
Zastosowanie skorygowanej wersji inwentarza w grupie 30 niestacjonarpych A
student -w pedagogi ki wykazhB8o wgaSciwoSci pi

Tabela 2.St at yst yki czterech typ-w diagnosty edukacyjnego
pedagogiki § = 30)

. Wska¥*Tni ki statysty
Symbol Typ diagnosty - - —

Sredni wariancja rzeteln

Alfa Proceduralista 35,4 19,6 0,46
Beta Ryzykant 32,9 21,5 0,52
Gamma |Teoretyk 35,2 27,9 0,63
Delta Intuicjonista 36,7 16,0 0,38
Dane zestawione w tab. 2 sugeruj N, Ue ggn
j est naj chintni ej aprobowany pzaf§-z student - w
mniej chntnie. Opinie o IntuicjoniScie sN
[ ni ska rzetel noSIi ) ,i oaleoretyku.blakrwiadome, j zr - Uni ¢«
wielu czynnych pedagog-w ma krytyczny stos
o edukacji, aM eniienfniduploek graaddaziiNej e. Pami At a|]
dziagamy w sferze wyobraUe@ roli di agnosty
faktycznych zachowaCE.
Rzetel noSi pomi aru preferencjiy-diagnostyc

gowanN inwentarza wenr®jsigas wr swejs uSkeaedmioo o
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jest to wiele. Gdyby kaUdN z cznSci mierzNc
di agnozowani a przedgqui dwukr otin-i e, z 10 d
Sci wzrosgaby zapewne, e d Bogna,wwor u Aproroc
l ejne 50% i zbliUyga siﬁ do wielkoSci 0,8,
Mocno rozbudowane narzndzie bygoby jednak
wibeidzi e polegal Barwkmacpgi weivhugegozh

dowanych skal. Niat edanisé ndau@®rlailcdw$s danyct
analizy czynnikowep o zy ¢ j i i nwentar za, przyjrzyjmy si6f
k-w jego czfinSci w referowanych tu badani ach:

Tabela3.l nt er korel acje czterech typ-w diagnosty edukacyjn
pedagogiki § = 30)

Proceduralista Ryzykant Teoretyk Intuicjonista
Proceduralista 1,00 0,13 0,15 0,26
Ryzykant 0,13 1,00 0,90 0,32
Teoretyk 0,15 0,90 1,00 0,31
Intuicjonsta 0,26 0,32 0,31 1,00

Otrzymal i Smy, jak moUna si(M13®m32)go spodzi ey

wsp-gczynni k-w Kkorelacji or az, ku wiel ki em
wsp-gczynni k (0, 90) mindzy wyborem Ryzykan
uczenie sin przez dziaganie (model beta) i

gamma) maj N wspPDeéwely ,geh®&8), al ey-charaktery:!
pologii diagnost-w wskazujN na odriabnoSi kal
Dla upewnienia sifin o sile zdaomtbddrcwowane]

koreIaN(yynjlrkNw i nwentarza w zakresie dwu wymi

Przest awia j N tab. 4:

Tabela 4.KorelacjaRyzykanta Teoretykav  wy o b r a Ue n i mswdj rolsdiagndsty adgt - w
kacyjnego

TeoretyEyzykam 21i24 | 25128 | 29132 | 33736 | 37140 | 41i44 | 45148 "'nczoebg'
37140 3 2 1 6
33136 1 5 4 1 11
20i 32 2 4 1 7
25i 28 1 1 2
21i 24 2 2

Liczebl 2 1 4 11 8 3 1 30
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Tab. 4 pokazuje bardzo silny zwiNzek zacl
w opiniach student-w pedagogi ki . Zwgaszcza .
(1l ewy dolny r-g tahbgelriny ir -rgajtnaibleslziy cpho d(nporsaiv
wsp-gdgczynni ka korelacji

Przyjrzyjmy sin teraz pr-bnej oklasyfikacij.
Ueniu, Ue jedno odchylenie standardowe ( Sr e
punkt - w) wypzrnzaecdzzyi anja nm i eceng w nao Siciifics amyoni k40
punkt-w lub powyUej oznaczal bridzie prefere
a 30 punkti odrzuteniddamgoitypu.

Tak surowe zagoUenie, uzasadnieene niezado
g-lnych cznSci i mweSnctiaNr zdao, k osnkaunti kau j kel atsryufdi k a c
student -w udagoby sin zakwalifikowal do | ec
dwu | ub nawet trzech typ-w. O 9 studentach
di agnosty odrzucajN, a jeden, sctoudreanltelbydr zuc
chyba uznal za og-1nN niechil do roli diagr
student -w zmieScigo sifn cagkowicie w przedzi

Transakcyjna interpretacja preferencji diagnostycznych

Jak powiedzi anwz nmoa nwetnii mi e,y pollad gi i di agno
cyjnych i wyjaSnienia trudnoSci w o jej zast c
w analizie transakcystanelph a domytcalr asnyu e mt -ovk,r
rozumi ane (Jag)ifekgap- 20d@Amy B)y Rdawul i d

Swiadcze® mani festuj Ncych opisane waypr zez konkr
branym narzidziu badegczmymgaftNamygnba OspDhoy
czgowieka, wytworzonej w jwdavawezychesnych sytu

Podstawowa typologisst an -, w wyd wor zona przez Eryka Ber
do opisu postaw uksztagdgtowanodgnywaNrod wpgywem

capodobnN roln, obejmuje trzy stany:
1. Ja-Rodzici cznst e i bezwi edne zaj mowanie pozyc]j
odpowiedzialnegozd zi agani a i nnych, traktowanych | a

2. Ja-D o r oisAjajbardziej racjonalny, autonomiczny oraz obiektywny -stan

-J a, odpowi adaj Ncy za dobpaynerskio si-t a k t Z rzec

sunkizinnymi( Jagi ega, 2012, s. 50).

3. Ja-Dzieckoi kierowani e sin niekontrol owany mi emocj a
nym, gdy zajmN pozycjin Rodzica.

Ten prosty podziag, daj Ncy sipat-sprowadzi i
nerstwo w ukgadach personalnych,e-zostag wkr
nie trzech nsNtanz- wk addod eyew at egorii, to jest v
(1) Rodzicai Dor osiPpeggaecka, | ecz takUe 2) skgonnosS
dzicielskich, partnerskich i dzioecincych w
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nych postaw. Teori fraktalicaylzdo widlapeziondowegod

t warzani at wabegwa naukowa przynioosga szerok

bowoSci czgowi eka i rozkwit bada® nad odmi al
Dwustopni owa t y pzoolsotgai gaa sztdaenf-iwniJdJoawana pr zez

JagieffipnpNco (201la, s. 27):

1. Rodzic w Rodzicu (RR) T Aodpowiada funkcjonalnemu stanowi Rodzica
Krytycznego, bndNc rodzicielskim zbiorem
itd.o .

2. Dorosgdgy wWDRRbAaizywany teU niekizedy Rodzi ce
nym, zawiergpr zekazane przez rodzic-w regugy pos
i sposoby efektywnych dziagaGE

3. Dziecko w Rodzicu(DzR) i Astanowi funkcjonalny stan Rodzica @pi
ku@cpegoej awi aj Ncego sin poprzee zachowani

kn, Wych(‘)waniue i td. N
4. Rodzic w (RDimsagwymwany teU Etosem, jest zbi
rzonych, Swiadomi e przepracowanych i Zinte

nych pochodzN&zych od Rodzica
5. Dorosgy w(DDy rAmksrgeyS1 any jako Komputer | ub L

dziiprzetwara i nf or macj e pochodzNce a@ad samego poc
j Ncej rzeczywi stoSci N
6. Dziecko w2t magymwany r - wnieU Patosem, st

Swi adomi e pr z epdddangch geente i kontrali stfukturyob
rosgego
7. Rodzic w Dziecku(RDz)i Adef i ni owany teU jako Dziecko |

przejawia sifi uczuciami i zac®owani ami sgu
8. Dorosgdy wDDR)Z iAemzylwany funkcjonalnym terminegMa § y

Profesoe, reprezentuje naj bar tbkgie badaniat w- r cz e i
rzeczywi stoSci orazorozwi Nzywania probl em-
9. Dziecko w Dziecku(DzDz)i Avy mi eni ane r -wnieU jako Dziec
l ub Spontaniczne, wyraUa pinfli podst awowyc
zgoSi, strach, wstrintywa®tspa®djamdznydh wyni k

Na powyUszym schegogmam czgii owentar gestan-w Ja
wytworzony w Zespole Badawczym Edukacyjnej Analizy Transakcyjnej

w Akademi.i i m. Jana Dgugosza-CastkdCzrist ochowi

2011) i zastosowanywrelewany ch t u badani achyz kor ekt ami

cji. Zmiany polegady na:

a uproszczeniu naj d(juKJlsezryu:Jhn sdioff mp o eladn amipe
kaUdy powinien ponosi | zZnemosnendwancj e swoict
Uam, Ue kaUdy czgewsek Sbepopwizadarzagamebr
np. SwiNtecznych, ktoceczniwynwypyshpeim/ am. z dom
negozamieniono ndrzestrzegam tradycji wyniesionych z domu rodzinnego
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b.sprecyzowani u okr eSlesE ewi edsoxticamiyekt, y mpN
mieniono naObiektywnie oceniam ludzi i sytuacjgJ e st em onsob N aut e
t y czami@hionondJ walUam sin za osobn w pegni szcze

Tabela5.St at ystyki trzech gg- wrycshk asiteanv voaldeanwae@gpogrt adiea
pedagogiki = 30)

Statystyka Rodzic(R) Dor oB)gy Dziecko(Dz)

Sredni g 100,4 98,0 95,9

Wariancja 148,0 100,5 74,2

Korelacja 0,80 0,74 0,53

Egogram, obej muj Ncy po 30 pozycij.i dl a kaOd
nasthinpuj Nce wdgaSciwoSci pomi arowe:

1. Sredni e punkt i wdecydowarsektadoili zametyddwanie
negk sN zbliUone, a wifnc nie da sifin orzec o
Z postaw.

2. Najwinksza jest wariancj ai Dzigcha, d0- w Rodzi c a
moUe Swiadczyl o stosunkdwd sdich-naiuet ozry-tUni c
ryzmu i st oisduon kud weog gsogSachi o.

3. Wr az z wariancj N maleje rzetelnoSi pomia
[ u Dziecka jest, jak na 30 pozyciji, mo c no
Ograniczona sp-jnoSi wynik-w pgmiaru og-|r

urozmaicony obraz ich szczeg-gowych kategor |

ne w tab. 6:

Tabela 6.St at ystyki dziewi Aci u s zc zuwgkateowbgdariachst an-w Ja w

student - wngE8agogi ki (

Statystykg RR DR DzR RD DD DzD RDz DDz DzDz

$§redn| 253 | 253 | 415 | 406 | 28,1 | 304 | 323 | 369 | 244

Wariancja| 15,8 | 30,9 | 256 | 155 | 17,0 | 13,0 | 429 | 20,6 | 24,7

Rzete|l 029 | 061 | 070 | 0,55 | 0,36 | 0,25 | 0,80 | 0,62 | 0,42
Tab. 6 pokazuje:

1. Preferencijn student -w pedagogi ki (wysoki e
w Rodzi cu, Rodzica w Dorosgym k- Dorosgego
t owal jako nastawienie opieku®Gze (DzR),
tw-rcze (DDz) w zakresie wychowani a.

2. Rozmaite wgaSciwoSci pomiarowel-dziewifci u
no§xk700, 80) , pr 7ieeaR), doibadzdhiskKiep(Q,28,36). Ta
niejednorodnoSi inwentarza, ni@ezgodna z ir

torkn (PierzciBs8gawsRatr8j Nsea B8&Zzr - Uni cowat
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kowana wariancj a) vnych zakresach, a ujedrblieane - w w p e
w innych, skomplikuje nam wnioskowanie o transakcyjnych korzeniach t
pol ogi i di agnost-w. Warto przyaomniel, Oe
gnosty bygdga r-wnieU niewysoka (Srednio oko
Tab 7 . pr zedst awenaji dagnasticznch zepstarearmi da- st

dent - w:

Tabela7.Kor el acje typ-w pr edestanam dg oszacdwarsegvnbadsrtiaghc z ny ¢ h
student -wng8agogi ki (

Typ diagnosty RR DR DzR RD DD DzD RDz | DDz | DzDz
Procduralista| 0,09 | 0,19 | 0,34 | 0,27 | 0,35 | 0,14 | 0,32 | 0,07 | 10,10
Ryzykant 0,33 | 046 | 0,28 | 0,56 | 0,11 | 0,21 | 0,37 | 0,31 | 10,08
Teoretyk 0,18 | 049 | 0,36 | 059 | 0,01 | 0,26 | 0,47 | 0,20 | 10,05
Intuicjonsta 0,55 0,18 0,37 0,37 0,44 0,57 |-0,14 0,43 0,15

Ni egatwo zinterpretowal triPeasgaha)ineSci szeSi
tylko ze wzglidu na ich liczbn, |l ecz takUe
mogN byl skutkiem niezadowal aj Ncej rzetel no:
wsp-gczynni k-w (zaznaczony tgustym druki em)
(r>0 36) , przy czym Uaden nie dotyczyd Proce
Dziecka Naturalnego (DzDz), co moUna wyt Jun
powi edzialnego wypegdniania obowi Nzk-w diagn

By uwypukl il zaIeUnpScichmisﬁtdazny-ow yJpaa, mi z adsita ¢
sowanopopr awkn Smpaaomaindeni e wsp-gczynni ka kor
bgnd-w pomiaru dwu zmi enil33kL fa poprdivkemi er k o, 19

pozwal a na oszacowanie korelacj. wyni k-w pr
jest to oszacowanieabr d z o ni edokgadne, bo ®obci NUone po
sowymi: wsp-gczynnika korelacij. dwu zmienny
kaUdej z nich. By wa, Oe otrzymujemy wsp: §:«

i w tym przypadku przedstawiamy je zawsze jako 1.

Poprawla Spear mana zastosowana doydanych z ta
ni ki Zzestawione w tab. 8, w Kkt -rej nadt o, d
wsp-gczynni ki nieistotne statystycznie po pc¢

Tabela8.Hi potetyczne kor el acj e ncivdiagrioktycznwyckpwyrakend zi wych prefer
prawdzi wy mi stan-w Ja w oszme=B@®waniach student - -w pedag

Typ diagnosty RR DR DzR RD DD DzD RDz DDz | DzDz

Procduralista 0,8 0,8 0,6 1 0,6
Ryzykant 0,9 1 0,7 0,7 0,7 0,5
Teoretyk 1 0,8 1 0,8

Intuicjonsta 1 0,6 1 0,9 1 1 0,8
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Z tab. 8 odczytujemy nastfpuj N@me hipotetyc
gnosty z postawami rejestrowanymi w systemie analizy transakcyjnej:

1. Diagnostyczny Proceduralista ma-w poczuci U
cejwsp-l nego z bezwzglidnie | ogioceznym Dor os
stawy rodzicielskie (DR i Dz R) nie wykazu
kontroli [ krytyki (RR), a winc do przejaw

2. Surowszy jest Ryzykant (jwgdm&k kiser gjce ysnin
przede wszystkim wzgl ndami praktycznymi (
tecznoSci di agnozy potwierdza zagoUenia uc
beta).

3. W przekonaniu student-w Teoretyk jest takeC

pojawias i h nadt o u niego zintegrowana postawa
ni kiem dojrzagych przemySle@& tonuj Ncych w

4. Naj bardzi e] rozmyta jest sylwetka I ntuicj
wszyst ki mi odmi anami st denniewr zathma- Rodzi ca i
nemDzi ecka, z ewentualnym wyj Ntkiem tw-r1rcz:
(DDz). Tak wszechstronny i doju-zagy | ntuic
dent -w niestacjonarnych pedagogi ki, al e mo
autora bada@Ee fwcrzneuSjnovegnsezywh publikacjact
2009; Niemierko, 2013).

Wobec incydental nej [ ni ewi el ka-ej pr - by be
gnostach muszN byl traktowane jako tymczasoc
kierunki d al s z ywmt¢edulnlzstd, praktyczhydrygzikant, dejrz
gy Teoretyk i wszechstronny I ntuicjonista fj
w dziaganiu i poddawani analizom jakoSciowy!

Warto wyjSi poza krNg student-hw pedagogi k
wychowawc-w oraz nauczycield] roUnych szcze
w tym zwdjaszcza przedmiot-w SciswWyych, uwaUai
torytaryzmu.

Najszerszym polem diagnoz edukacyjnych stnianie szkolnerozuma-
ne jako ustalanie i komunio wani e oceny osi Ngni Al wuczni - w.
obfituj N w bgndy (Tyszka, 1999; Covey, 2000
przezwyci nUal po wykryciu Fr-ded-w postaci

spogecznych nauczyciela.
Nie powinni Smyzydi iz jpesdmrealotepiap N di agnost
nych, by pochopnie nie gmatwal ich dziagani :
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17.

Staramsi di agnozowal jak n

18.

W diagnostycecetii szybkoSi pode

19.

St ar adno ksoinfial bezdyskusy

20.

Mam cznsto racjn wzydhy s K

21.

Unikam skomplikowanych procedur diagitgcznych

22.

LubikKomywal czynnoSci d

23.

Poggnbiam wiedzn diaghkio

24,

Uni kam wpgywu wychowawc
wania

25.|Pr zyjomdwpjorwi e dza skatki swaich Hiagno
26.lPotrafamg Wyevmt owal za s
27.|Jednakowor kt uj n kaUdN grup

28.

Mocnopr zeUywam kaUdN swoj

29.

PodstawN di agnozy pgdagedi

30.

Di agnozowanie jest ddma

31.

W di agnozie staram sihadi

32.

Dbam o stagy kont aknymwz

33.

UwaUam, Ue uprawnieniwal

34.

W diagnozowanu ceni i spok-j,

35.

Interpretujn fakty waeyhy

36.

UwaUam, Ue diagnosta padg

37.

Dodiagnozyp ot r zebuj n duUe|j

38.

Mam duUo e n e diagnostycahych d z i

39.

Naj wyUej cenifn jasmamSi

40.

Moje diagnozy t o poc zckk

Diagnosta

[ Pozycje 5, 6, 8, 11,
Reszta pozyciji jest punktowand 27 37 47 5.]

18,

1149 371 22 1.,

24,

27,
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The EgoStatesof Educational Diagnosticians

Summary

Amidst the multitude of their professional obligations, teachers also function as informal educ
tional diagnosticiansThis role requires maturity and the ability to shed uncontrolled inclinations
which could bias diagnoses they perform. Transactional analysis may assist with such a self
recognition task.

A feasibility study on how transactional analysis can explain therddéfean c e s i nn-t eacher sé6 <co
cepts of their diagnostic duties has been carried out on a small sample of-@fagaste students
of education. The students completed two inventories:

(1)an original set of four teitem scales labeled®Procedural (learned by asmilation), Taking
a Risk(learned by doing)Theoretician(learned by discovery), arldtuitive (learned by exg-
rience).

(2)the Egogramrepresenting nine categories of doulgieel analysiscreated in the Research
Group for Educational Transactionah/a | y s i s i rJnivkeraityi D @ grostzoc howa.
The main findings of the study include the following ones:

1.1 n st ud e nRroedilurattype af & diagnostician resembles mostly Adult in Adult att

tude and is free of the Parent in Parent authr@aitelaw.

. TheTaking a Riskdiagnostician is closest to Adult in Parent, praetidented educator.

3. Theoreticiansare also Adult in Parent personalities supported by the Parent in Adult ethical
considerations.

4. Intuitive diagnosticians areevsatile, associated with all types of Parent and Adult but not with
the Childish spontaneous attitude except of certain
Much more research is needed to confirm the findings and to transfer them into actiag educ

tional evaluators: homeroom and subjewtter teachers, tutors, and supervisors.

Keywords: educational diagnostics, educational diagnostician, educational transactiogal anal
sis, egcstates egogram
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A picture is worth a thousand words.

(a saying)

In this article a familyalbum is understood as a carefully catalogued set of
photographs or other visual materials illustrating the life of a given family
(Photo 1).

Photo 1.A family album

Source: http://www.google.pl/imgreshl=pl&biw=12808&bih=457&tbm=isch&tbnid=eJYmYfbrw
2NqgfM:&imgrefurl=http://www.photoproxima.eu/blog/tag/albumdzinny&docid=KVtGUVXe
5VQYM&imgurl=http://www.photoproxima.eu/files/blog/b/7_grzeszykowska_album_berlin.jpg&
w=676&h=428&ei=3BgbUsvkLYiDhQedj4CgBw&zoom=1&iact=hc&vpx=220&vpy=7&dur=62
5&hovh=179&hovw=282tx=191&ty=124&page=3&tbnh=122&tbnw=195&start=32&ndsp=19
&ved=1t429,r:33,s:0,i:193, [accessed on 13.12.2013].
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One of the authors specializingtivfamily photography wrote:

When most people reach for their family albums filled with the pictures of thglgpeo
they love, they experience a special kind of sentiment: while watching the photographs
we are looking at people who are important to us and still alive, those who are dead (or
maybe it should be said that it is they who are looking at us), and atvesrsénen we

were young and so different (Musello, 19%8 cited in:Olechnicki, 2009, p. 164;
Sztompka, 2005, p. 684).

In this context other functions of family photographs are also frequently
mentioned, such as communal, presentational, interactorddcumentational,
some of them being explicit and manifest while others hidden and unconscious
(Olechnicki, 2009, s. 17Q79) Pierre Bourdieu adds two more functions:

a prestigious one (for example, displaying @neealth or position) and am-e
tertaining one (for example, showing ways of escaping from reality) (Bourdieu,
1996, p. 1415).S 0o me t i me sfamihhatbunbisused in & different, more
metaphorical sense, for example, as a fictionalized set of historical recollections
of one's fanly (eg. Kozub, 1980).

Pat Novey Novey, 1999, pp. 14954 was the first person who noticed the
importance and significance of a family album in psychotherapeutic work-on p
tientscripts. According to him:

Childhood photographs of patients and their ifea® can trigger past recollections and
refer them to early childhood decisions which contributed to the appearance of script
(Novey, 1999, p. 149

Thanks to this, current life dilemmas can be reinvestigated helping clients to
change their selésteemto initiate selfcare and to develop coping strategies,
which can all lead to the development of their more constructive and more
autonomous lifestyles. Next Pat Novey shares his experiences and thoughts co
nected with using family albums while working tvisome clients. He says that
he does not always use albums, but he finds it difficult to logically justify those
decisions. He claims that he mostly trusts his intuition, which tells him that the
process initiated by watching family photographs will beph#land will not
disturb the pace of therapeutic work. Maintaining the balance betweeley-
els of work with clients seems very important to him: revealing the regressive
Child Ego State and focusing on taking new decisions from the autonomous
Adult Ego State. It seems, however, that clients are able to reach their goals
much faster by using other methods, for example, ones adapted from tke beha
ioural or cognitive approaches. He never begins work with a family altasm b
fore developinggood relations witithe client. Novey notices that using this
method proves especially useful when a client has problems with understanding
the notion of his internal child.

The drama which takes place when a family album is used in therapy is often
very intensive and unpradable. Sometimes the very moment in which clients
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inform families of their wish to take a family album to their therapeutic sessions
marks the advent of open communication in the family. Novey writes:

Clients told me how helpful it had been to take adamily album and to share feelings
they experienced while looking at photographs with other family members, talking about
their feelings and recounting what they remembered frmse daygNovey, 1999, p. 153

The author shares his own persomgberience from this area. He decided to
hang his parenfsvedding photograph in the room where group sessions took
place. It was taken in 1920s when his mater was 18 and his father was 20 years
old. When he looks at the plograph he smiles and invariablyonders how
those two young people felt on that day. He can clearly see that his father, sta
ing at his mother, looks hopeful, and his mother seems lagpsive. He aptly
c onc | Phbwgaphs @re a part of our life, and that is why they are also
a pat of the therapeutic proceséNovey, 1999, p. 153

The procedure recommended by Novey begins at the moment wheg-he su
gests bringing family photographs to the session when a client is ready for this.
The photographs are not left with the therapist, lients are asked to bring
them to each session, as forgetting about it might indicate a defence mechanism,
which reveals resistance. It is best if the cliémslividual photographs were
taken when they were aged between 3 and 6. During 25 years oéfzsipettic
work, Novey encountered only one client who had no such photograpmef hi
self and was truly surprised that other people had them. When asked to bring
one, he admitted that his mother had thrown all of them away. Althoughithe a
thor does not writ@bout it, it is obvious that such information was a perfpet o
portunity to start work on reparenting. He noticed that clients often pay attention
to their clothes in the photographs. One client said that she was wearing a dress
she still kept, and whichven her daughter used to wear. She added that her
mother made a lot of clothes herself, and it was the only way in which she could
express her love to her daughter.

In his own therapeutic work Novey also uses a soft velvet cushion on which
he places one dhe photographs. He wrote:

A client can hug the cushion or keep it close to himself. Many of my clients told me that
they bought a similar cushion and kept it only for themseMeséy, 1999, p. 150

In the remaining part of the article Novey describesgeral cases of using
family albums in his therapeutic work. However, these descriptions arenso ge
eral that there is no point in describing them here. They only allow the reader to
glimpse into the style of his therapeutic work.

The analysis of Novéyg work prompted the author of this article to present
his own therapeutic procedure. It consists of five stages in which he works on
a script using the patient's family album and several techniques of narrative therapy.
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Photographs and script

Photographs ere first used in working on cliefitscripts many years ago.
Providing that certain conditions are fulfilled, in most cases this method brings
positive results. Following Norvay, | also believe that script analysis aided by
family photographs should noebgin before good relations between a client and
a therapist are established and a constructive therapeutic contract is developed. If
this does not happen, the effects will be negligible or none. The feelingnthat i
troducing a family aloum makes sense given point during therapy should be
left to the therapigb intuition and experience. In many cases they are enough
will certainly serve as reliable guidance in further therapy. It should bememe
bered that it is not a method focusing solely on the aisabjphotographs (such
an approach prevails in anthropological studjjgsut here phios are treated as
a ki n pretexfandan opportunity for the script to be revealed in theather
peutic process and therapeutic narration. Gillian Rose says:

Pictures can show things that cannot be conveyed by words, and that is why they can be
used as a material developing or supporting the results of studies. However, pictures
should always be accompanied by wor@sge, 2010, p. 301

Therapeutic work canebdivided into five mutually conditioned stages,
which are presented below as separate levels of interactions, although, in fact,
they often infiltrate each other constituting a coherent whole. It should be-unde
lined that each stage in which family phatayghs are used is based on agsum
tions and procedures of narrative therapy (Morgan, 2011)

The introductory stage

The introductory stage serves as an initiation of the pétieaadiness for
sharing his family album and incorporating it into therdpging a family album
should take place at the moment when the therapist finds it suitable innthe co
text of the whole therapy, and, at the same time, when the development of the
patienttherapist relation allows for it. One should not forget about othporim
tant factors, such as the level of mutual trust, the patient's willingness ta-coope
ate and higonviction that it makes sense and will introduce a new, creative i
sight into his problems. Undoubtedly, a family album is not a faithful reflection
ofreal ty. According to Sgawomir Magal a:

! Gllian Rose notices that in the analysis and interpretation of different kinds of visual materials
TV programmes arbased on audience surveys, paintings are based on composition iaterpret
tions, commercials and advertisements are investigated by semiology, psychoanalysis is used in
interpreting films, and photographs are typically analysed in anthropology, [in:] @, IRtes-

pretacja mat erKraydt-yw zwiaz unael tnoydcohl.o g i, &ydavencka E nad

two Naukowe PWN, Warszawa 2010, p. 53.

wi zual
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It is obvious that such record is not totally reali$tit is always only a frame for memm
ries or plans, always a skeleton onto which moods and feelings are wrfgerila,
1982, p. 5%

This aspect of family albumsffers a unique opportunity of incorporating
them into script analysis.

The literal stage

During this stage a series of elements visible in the photographs should be
conscientiously identified. A following procedure, offered by John Col{bet-(
lier, 1995 p. 223 will be helpful: (a) the detailed identification of persone-pr
sented in the photographs: their names, surnames, their relations towards each
other, their social roles and personality traits, (b) the identification of the place
where the photogph was taken, (c) rituals and ceremonials accompanying the
moment presented in it (e.g. a wedding reception, coming back from abroad,
etc.), (d) information referring to the events from the past (e.g. how the young
couple met, how long they had been abrastd.) and to the present situation
(e.g. the history of their marriage, where they lived, etc.). It is also important to
learn who and why took the photograph. Family photographs usually depict
people important for patients, but also indicate theirioziat

Photo 2.
Sourcehttp:/mwww.psychologkrakow.net.plfaccessed on 30.12.2012]

For example, the photograph above (Photo 2) clearly emphasises the father
and the mother in the foreground. Three sisters are standing in a row, although it
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is hard tosay which one is the oldest and which one is the youngest. One of
them is touching the mother, another is touching the father, and the third is
standing in the middle. Does any of this matter?

A variation of this therapeutic stage is to ask patientsitg lamly one photo
from their childhood, which, in their opinion, is the their best reflection from this
period.

The comparative stage

The stage during which various elements of family albums are compared
arouses patiendscuriosity and analytic approach, motivates them to obtain
a deeper insight into the reality which they investigate by looking for differences
between particular elements of photographs and attempting to provide answers
to the questions that appear instiprocess. The questions should aim ah-ig
lighting similarities and differences. It is difficult to list the elements which
should be compared, yet it is convenient to bear in mind a simple rule stating
that elements which automatically draw our attengéimmnoften very important.

Similarities may refer to people, situations or the emotional climate of the
photographs. Let us consider several examples. Photo 3 presents two women
who are strikingly similar. The story accompanying this photograph reveals tha
they are a mother and an adult daughter. They are not only very similar in terms
of physical appearance, but also generation differences between them are blurred
(the same colour of dyed hair, similar clothes, dark glasses, etc.), which may be
significart in script analysis. The woman in the background is the mother (aged
59) and the woman in the foreground is the daughter (aged 40).

Photo 3.The photo entrusted by a patient (from the aufhoollection)

Source: from the authorodés coll ection.
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Other examles of similar congruity were taken from the Internet sources
(Photos 4 and 5). They show stylized, that is consciously created and anticipated,
similarities between mothers and daughters. This kind of stylization may evoke
script of an obviously narcisgic personality. The child is presented in such
a way as to enhance the motiseselfesteem by making her look younger and
more attractive.

Making a child intentionally similar to a pareist included in the driver
Please otheréThiscanle made mor@ r e ci s e Blgasesna pyibeiny: o]
like med This might be the confirmation of a widely held belief that narcissistic
parents breed narcissistic children.

Z eckleface
& Steawberry

Photo 4, hoto 5.

Source: http://dziecko.onet.pl/2020,1,1,matka_i_corka_jak_dwie_krople_wody,galeria.faml
cessed on 06.11.2012

Sometimes similarity between family members presented in the photographs
is absolutely striking.

Photo 6 shows grandmother Roswitha at the age die8pghotograph was
taken in 1944). Photo 7 shows Romina at the same age but 59 years later (it was
taken in 2003). Even allowing for obvious stylization and natural similagity r
sulting from blood relations, their facial features and the eyes do no seem ac
dental and may indicate the sourcesofipt message. Similarly, the names and
their first lettersRoswitha andRomina, are also important and do not seem a
cidental.
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Photo 6. Photo 7.

Source: M. Frank&rickschBr ¢ ckenschl ag zHltershausfeinn :Sljc h A T-
nal o0, 2004, No 2, p.

The photographs which are to be compared can also show differences in
frames. (Photos indicated as 1 @&id Photo 8). This apparently tiny detail from
the patienfs narration may turn out signifisa The arrangement of people
changes when a new person appears (Photo 8). Does it mean something? We can
find the answer to this question only on the basis of accompanying narration.

Photo 8.Comparing photographs ingHamily album

Source:http://www.google.pl/imgreshl=pl&biw=1280&bih=457&tbm=isch&tbnidRO8NdANO _
zIIXM: &imgrefurl=http://www.photoproxima.eu/ciemnia/ppaniebedajuz-wiedzialy-co-z-tym-
zrobic.html&docid=fOm7qqVWXho9DM&imgurl=http://www.photoproxima.eu/editor/image/
CIEMNIA/albumy_3.jpg&w=1301&h=868&ei=3BgbUsVvKLYiDhQedj4CgBw&zoarh&iact=rc
&page=2&tbnh=145&tbnw=198&start=12&ndsp=20&ved=1t:429,r:12,s:0,i:124&06&ty=91
[accessed oh3.12.213).
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It may turn out that similarities and differences mentioned by the patient do
not seen significant, but if a therapist displays his genuine curiosity and keeps
on asking specific questions (the basis of narrative techniques), it is more than
likely that new information, forgotten events or a fresh perspective on the
evaluation of the patigés life situation will frequently emerge.

The variation in which we have only one photograph from early childhood
evokescomparisons between now and the moment in which it was taken as well
as between the patiedtsurrent situation and their early lifieterminants. It is
a look from the perspective of accumulated present experiences and memories
from onds distant past. In a special way this moment identifiegsdife script:
an unconscious life plan based on early childhood decisions and illukians.
not possible to unambiguously determine whether a person remains unaer the i
fluence of script at present, although there are two factors which can be helpful:
if the patients perceive their current situation as stressful, and if there are ssilariti
between their current situation and stressful situations from their childhood.

Photo 9.A photograph selected by the patient
Sourcefrom the authdis collection.

Promising results can be obtained by convincing the patients to build a na
ration in which they address themselves in the photograph as if they were talking
to a living person. This narration should be spontaneous, although, if necessary,
prompted by the therap@stquestions, such as:

How do you feel looking at the photograph?
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What was he person in the photograph thinking about when it was being taken?
What did her parents make her do?

What did she want to avoid?

Did she make any decisions then? etc.

This kind of narration can be rounded up by asking the patients to write a le
ter fromthem as adults to the child in the photograph. The letter should-be a
dressed directly to the child (e.g. Dear Betty) and signed by an adult (e.g. Yours
adult 40 year old Elizabeth). The letter may be used as a basis for furtlzer ther
peutic work in the lasstage of reaching redecision.

Photographs sometimes hide a kind of a script secret, which can be solved
only after many years. Photograph 10 was taken in 1948 in Poland. A young
soldier fell in love with a slightly older girl and gave her his photograplen,
their lives went along two separate paths. An elderly owner of the photographs
claims that it has always had and still has a great influence on her life. She often
looks at it and thinks of the boy who has not become her husband. In difficult
momens of her life she looks at the photograph and goes back to the moment
when she was loved by someone. Overleaf (Photo 11) a young soldier drew
a heart and said that it contained a coded important message. The woman has not
been able to decipher this innigg message. After listening to the story, the
therapist, to his amazement, solved the puzzle and read (it was enoughdb loo
it from a trememberiand|laveygdue) : 6
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Family photographs can sometimes reveal the irrationality of aggravating
script messages acting as a cugdames, Jongeward, 1994, pp. 0121) for
many generations. It is d@nd of an illusion, which can last long and exert an
impact on many generations, as in the example below. Arydé@old phob-
graph shows a funeral of a small child (Photo 12). In the patient's family it is
a proof of a curse. When we look at the phapdr, we can see that all adults
look earnest and grave, as is expected at a funeral. One person is making
a strange grimace (the one standing behind a woman wearing a bright coat). It is
hard to say what it means, but for the next three generations faitiig parade
(James, 1984, pp. 188) it was interpreted as a smirk and a proof of a curse.
According to family stories, this is a woman who, as a young girl, was jilted by
the father of the child and wished him the death of his future children. It becam
a selffulfilling prophecy. After the death of the child from the photograph, two
more children in this family died. The owner of the photograph (a women aged
20) is named after the dead child, but dislikes her name and would like to have
a different oe. She claims that the story connected with the photograph and
passed from generation to generation is still highly significant for her. mh-exe
plifies how heavy a burden this kind of family messages might be.

Photo 12.
Source: fom the authds collection

The alternative stage

During this stage an alternative story is created based on the narration built
earlier while watching, comparing and analysing the photographs fromnthe fa
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ily album or the photograph from the patient's childhood. It is an important stage
of the therapeutic process which allows patients to devadopterscript, that
is a story serving as an alternative for destructive family messages. It should be
noticed tlat in narrative therapy creating family stories without using ghot
graphs is known as a thin description. Creating new alternative narrations on the
basis of a single photograph or family photograptakes it possible to obtain
a richd or @ensé (Morgan 2011, pp. 1415) alternative story. This change is
obtained by providing a greater number of more detailed strands of the ggatient
life or embedding them in the broader context, as well as by noticing situations
or events which are not consistent withcontradicting previously dominating
life stories. It also allows the therapist and the patient to follow the history of the
patient's problem from a given time perspective and recognize its effects-and fu
ther consequences. It helps the patients to aadheir scripts, notice the caas
guences of their early childhood decisions and deconsdtneat undermining
t hei r cartaihtyapavithbilio/oor dbviousnesd

During the deconstructing process the therapist must not impose oa-the p
tients his avn views or question their paredt®haviour. It also seems important
to discover situations in which script had a weaker or even no influence on the
patient's life. Creating an alternative narration can be achieved by so called re
membering conversations which a patient thoughtfully recaptures particular
persons or events presented in the photographs in the family aloum cammem
rating their role and importance in his life. Those persons constitutecdicspe
¢lubd (this term is used in narrative thpya to which patients can invite but
also exclude members. Reembering conversations make recollections amd na
rations referring to relations with other people more accessible and meaningful.

The therapist can also encourage patients to create alterstatiies from
a point of view of another significant person appearing in the photographs in the
family album, such as a member of the closest family (mother, father, brother,
sister, grandfather, grandmother) or a distant relative or an acquaintance. This
can also be a less familiar person, alive or dead, functioning as an external o
server. Summing up, it can be repeated after Alice Morgan, that

Narrative therapists are interested in creating alternative stories of human life, with rich
descriptions anthterwoven with the stories of other peofiiéorgan, 2011, p. 15)

The redecision stage

The procedures described above can (although, of course, do not guarantee
to) lead to aedecison. Its guidelines were developed by Bob and Marydsoul
ing (Goulding, Goulding, 1978, pp. 13235; Goulding, Goulding, 1976, pp.
417 48; Goulding, Goulding, 1979and consist of replacing an early self
restricting script decision with a new decision which acoond at ess pati ent 0
adult resources and takes into account theviafig perspectivestetrospective
(focusing on past experiencesyrrent (replacing current dysfunctional beha
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iours with new behaviours) arfdture (taking into consideration distant ceas
guences of the new decision).

When a redecison is to be taken dgragroup work, it might be beneficial to
use a method of external withesses, which is a procedure used in narrative the
apy. People listening to the therapeutic conversation act out clearly specified
roles of witnesses. Four stages of this process ardlawgocreating an int-
ductory narration in which external witnesses repeat the conversation while the
patient is listening, creating a new, richer narration by the patient, discussing the
whole procedure together, and, finally, making a redecision. Sutdclaration
can become consolidated and strengthen by a form of a ritual record, fior exa
pl e, by cr e aocumenporakekificatedl of a O

The requirements of transactional analysis should be borne in mind when we
focus on the role and tasksatherapist in the procedure of combining work on
patients' scripts using their family aloums and narrative therapy. Working on
counterscript threatens fixed introjections in the structure of the patient's Parent
Ego State, as it contains fixed driversldnjunctions coming from real parents
and constituting the script apparatus. It triggers a whole range of defence
mechanisms and anxieties. It may evoke a loyalty conflict towards the patient's
parents. In this situation the therapist should consistendintain Adult Ego
State, which will protect him from countertransference resulting from the pe
mission for other Ego Statés interfere (it especially refers to ControllingrPa
ent or oveiProtective parent). The therapist wivorks within the frameworkfo
@ P$ (Berne, 1998, pp. 43334, 452453) will provide the patient with the
permission to eliminate certain types of behaviour, withpgbeer puissance,
potency) to confronthe destructive elements of the script, and \pitbtection
against the congeences of opposing pareditgunctions.

It is not difficult to notice that the procedure presented above to some extent
resembles a methodinquan t at i ve r e s ephoto mterpretadianr i bed as
interviewd (Kubinowski, 2011, pp. 22228; Sztompka, 2005, pp. 680), in
which respondents are shown a photograph to trigger their spontaneouginterpr
tation. Photographs here play the same role as questions in a traditional inte
view and are used to initiate a conversation and focus its topibeonbjects
presented in it. The interviewer's role can be rather limited or more active, and

2 It should be added here that the rules presented above were extended by Jean Clarke who added
the rule ofpractice, which is used to consolidate new behaviour patterns, and the rpée- of
ception which recommends following and controlling everything that happens in the therape
tic relation. in: J.I.Clarke, The Synergetic Use of Five Transactional Analysis Concepts by
Educatorsii Tr ansact i onal,vohabaNoy3slogs, pg. ALa¥9nNext Willem
Lammers addethe rule ofpacing (moving ahead), that is crossing Gmé&ames of reference
without fear, in: W. Lammers® for Pacingi Tr ansact i omranlavo®a7aNoylsi s Jou
1997, pp. 55656.
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a whole array of photographs can be used ranging from very general to@ery sp
cific ones. Indepth interviews with photographs asmpts can be classified as
the digtursive interpretatid@nas the images make sense only in relation to their
receivers. As Piotr Sztompka aptly observes:

A photograph is in a sense the same object as other objects and takes on a special mea
ing for people when it becomes a targetheir experiencéSztompka, 2005, p. 92)

However, the main difference between those two approaches lies inttheir o
jective: therapy versus research.

Conclusions

The article delineated the possibility of combining two different psych
therapeutic apprahes: transactional analysis and narrative thefdfgrgan,
2011) Their various elements lead to the reconstruction of the pdtldntga-
phies and the attempts at making redecisions of their earlier resolutions. The
therapists genuine interest in thepents life and his appropriate questions (to
which he does not know the answers) form the basis of successful interactions in
these approaches. The theraistnly task is to create the framework for a given
narration describing the patiéstlife. This story (this phrase is also frequently
used in narrative therapy) is significant for the therapist as a string of significant
events interconnected with each other in order to make specific sequences and
taking place within a specified time period, at Hamne time constituting ae€
herent whole. Suclife stories very often contain the elements of script. KA/or
ing on the biographical dimension of script, whose various aspects can be found
also in family albums, resembles the context found in situationsogéctive
identification found in other therapies. According to Lidia Grzeg@kzesiuk,
1997, p. 56) at the moment of projective identification the therapist becomes
a specifically understood container of bad, disconnected parts of the @satient
Ego orhis objects. The therapist retains them for some time in ordéjive
them backR later in the form of a conversation focusing on such experiences.
What the patient receives from the therapist is free from pathological aspects and
easier to accept andtégrate with the patiefe experience or parts of his good
Ego or his internalized objects. Something similar may happen while working on
patients script with the use of his family album. It resembles hermeneptic a
proach frequently illustrated by the salled hermeneutic circle Kr ¢ ger |, 2007,
p. 239),where the movement is performed around the circle. We begin with an
introductory understanding, at which we arrive without any primary prenlises a
though we are aware of our background knowledge. Then, viergogh co-
secutive approximations taking into account the appearance of new ane- suppl
mentary elements, and, finally, we reach understanding. In our approach single



The Family Album and The Script 41

elements can be inferred from the whole album or the other way iiotimel
whole of the gposition can be understood only on the basis of its compdnents

An attempt to combine the transactional approach with interpretativae- narr
tions presented in this article is not unusual. Barbara Pietkiewicz draws attention
to the links between scri@inalysis and a narrative outlook on life through so
called phantasm (a certain dramatic structure in a form of a scenario acted out
not only in oné mind but also in life). She writes:

| would like to spend some time on the theory inspired by psychasabyut heading in

a slightly different direction: the clinical narrative theory, that is the theory of life scripts
developed by Eric Bern, the creator of Transactional AnalfRistkiewicz, 2002, p.
140).

She further provides a detailed descriptiothef connections between arha
rative nature of script as a life scenario and the elements of the script apparatus.
Concluding, she categorically claims that

The structure of knowledge and the structure of experiencing the world by the patient are
of narraive nature. It means that the world referring to Ego and emotionally significant
for a given person is recorded in his mind as a general scenario of an important story (or
several storieg)Pietkiewicz, 2002, p. 150).

Later she adds:

Psychoanalysts anftransactional Analysis therapists try to reach the main scenario, try
to verbalize it and by showing it to the patieiitin different ways help him to overcame
his current limitationgPietkiewicz, 2002, p. 150).

Krystyna Sztuka perceives this issueaigimilar way, paying additionat-a
tention to the role and significance of alternative life scend@asuka, 2003,
pp. 64 70). She writes:

The script theory assumes, first of all, limiting the number of possibilities of making life
choices, while narrate concepts clearly focus on the per@agency and his ability to
build different stories on the basis of the same fg@&ztuka, 2003, p. 70)

Those alternative schemes of @nédife allow a person to look at his life
from a new, creative perspectigad to view many facts differently (both as far
as he himself is concerned and as far as other people are concerned). It seems
that multifaceted narrative ways of working on script create a new and gromi
ing area of research, in which much remains toiseogiered.

% Krystyna Ablewicz aptly observes that it would be more sensible to use the fieasene-
tic spirab instead ofthermeneutic circié,  Bhe pointficrowning understanding is not the
same as the point at which veegin, but passes it and becomes a seed of the next circle of
thougho, [in:] K. Ablewicz, Hermeneutyczrib e nomenol ogi czna pef spektywa bad:
gogice Wydawnictwo Uniwersytetu J3giell oEkiego, Krak -
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Maybe it is the last moment when a family album can fulfil the role we want
it to fulfil. The advancement of digital photography has marked a new era. On
the one hand, taking and displaying photos is much easier aftdriessonsm-
ing than befee, but, on the other hand, people are no longer eager to ch@ate fa
ily albums understood as carefully catalogued sets of visual materials illustrating
and documenting the fortunes of their families.

Contemporary album$ Krzysztof Olechnicki writesi are less durable, but what is
worse, often nomxistent at all. Most people seem contented with storing their photos on
optical record carriers or hard discs of their RGkechnicki, 2009, p. 165).

Thus, it might be the last moment in which family albumthiir traditional
sense can be analysed. In the past photographs were taken with greater care,
were stylized and carefully arranged and selected, while nowadays digital snaps
are often like reports, taken spontaneously without due care given to location
and frame but with the intention of capturing the events in the process of their
happening. New phenomena appear, such as displaying private photos of oneself
and one's family members in the Internet photoblogs, chat rooms or sdeial ne
works (Olechnicki, 2@9, pp. 164312). This way one's private life and die
family members become more transparent and easily accessible for everyone.
These phenomena are certainly interesting for sociologists and culture mesearc
ers, but should also be noticed by therapistsvhom they might provideu:
merous manifold meanings. However, as long as people keep traditional family
albums, it is advisable to use them while working on life scripts.

Summing up, it can be said that using family albums to conduct a script
analysis i a therapeutic context strongly confirms the belief that a human being
consists mostly of the language and memory.
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Album rodzinny a skrypt

Streszczenie

Artykug ukazuje moUliwoSci zainicjowanlia pracy nad s
bumu zdjnal rodzinnych. Nastnpuje to wedgug pinciu |
Pierwszy etap wstnpny ipa zylghohumuwu Bt adp dwykeir zyszvaal a u
pojawiajNce sifA na zdjnfAciach. Faza koleina sguUy wiel
waniu znaczNcych fakt-w w biografii jedaostKki. Etap ¢
tywy zdar zyec®E aw dhainsetjo roisiobdy. Faza koE owa ma doprowad :
dziecincych postanowi e . Byl moUe ze wzogl fidu na inny
dzinnych i ich prezentaciji j est to juU ostatnia chwi
wprocesie terapi.i moUe spegnii roln, jakN od niego oc

Sgowa klIskazyqw e dbyncrodainmy, skrypt, terapia narracyjna.
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Album rodzinny a skrypt

Sgowa klIskazypw e dlbyncrodaimmy, skrypt, terapia narracyjna

Sam obraz jest wart winfdcej ni U

(zasgyszane)

Za al bum rodzinny uznamy w tynm- opracowani
dzaju materi,ad uwstwujsNadytcanchhgowany spos-b Uyc
rodziny (fot. 1).

Fot. 1. Album rodzinny

t r - d dtp//www.google.pl/imgreshl=pl&biw=1280&bih=457&tbm=isch&tbnid=eJYmYfbrw
2NqgfM:&imgrefurl=http://www.photoproxima.eu/blog/tag/albumdzinny&docid=KVtGUVXe5
VQYM&imgurl=http://www.photoproxima.eu/files/blog/b/grzeszykowska_album_berlin.jpg&
w=676&h=428&ei=3BgbUsvkLYiDhQedj4CgBw&zoom=1&iact=hc&vpx=220&vpy=7&dur=62
5&hovh=179&hovw=282&tx=191&ty=124&page=3&tbnh=122&tbnw=195&start=32&ndsp=19
&ved=1t429,r:33,s:0,i:193 [stanl3.12.2013
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W jednym z opracowaE& czytamy:

Singaj Nc po album rodzinny zapegdniony obrazami bl i
szczeg-lne wzruszenie: na zdjfAciach spogl Ndamy na v
na zmarggych (byl moUe naleUagoby powiedziel, Ue to
cenasebie samych, mgodych i jakUe innych (Musell o,

s. 164; Sztompka, 2005, s.i@3}).

Czinsto w tym kontekScie wymienin si A r-wni e
njchnp. wsp-IlnotowN, pNezeyt aokjNatetlgety ¢nalkcy
przy tym ziald nmitNehgrdkterjagny maapifestacyjny, a inneyskr

ty i ni euSwi adomi onyl 7(9Ql.e chhina rcrke , BQR2Wr0Odi, e us . u z
powyUszN |istn jeszcze o f uojegobpgactwpr est i UowN
i znaczenia) oraz rozrywkowN (np. formy oder
1996,s.18#15.Ni e umni ejsza to faktu, Ue pojncie alt
niekiedy w innym, metaforycznym znaczemup . j ako zbel dotryzowany zl
rycznych wspomnie& o swojej rodzinie (np. Ko

Na roln i znaczenie albumu rodd&innego w pr
daj Ncego sifn psychoterapi.i po raz pierwszy
1999, s. 140154)st wi er dzaj Nc:

Fotografie zdziei Bst wa kIl i ent - w i ich rodziwm mogN uruchomil

Sci i odnieSi je do wczesnodzieciskgpuch decyzji, kt-

(Novey, 1999, s. 149).

Dzi nki temu aktual ne odpohokvnebadanecdy ci owe mog|
dopono Ulel i e nt o mw zmiarie samaoceny, uruchomiansamoopieki,

j ak r wwypiawhnis pos abm-zwi Nzywani a pmobl em:- w, C (
sekwencj i moUe prowadzil do powstania bard:
mi cznego shaylleyy Uyacti aNoveyni ddio&Slwii ad ¢ #ie nsiveomi
i przemySleniami zwi Bkaoymiw rowykonyght anipe
z niekt -rydazkadéczratalle nie posthnpuje tak z
wskazal na | ogtegoadneacuzagvadmikercize¢y ni . Twi er dz
sin g - wa swoj ej intuiciji, kt -ra podpowi ada
ogl Ndaniem zdjial rodzinnych bhidzie pomocny
pracy klienta. Bardzo waUna wydeoje mu sin r
mach:ujawnianas i 1 r e g r e sJaldareekg araz skupkeaiui 1 o-na p

dejmowaniu nowych decyzji z autonomicznego poziomDdar os gy . Wy daj e si n
jednak, Ue klienci sN w stanie ®si NgnNIi swo

sowaniu innych metqch p . zaczer pni behawiordinegmzypo dej Sci a
znawczego. Nigdy jednaknfeo zpoczyna sin pracy z al bumem

Zzbudowaniem dobrego kontaktu z klientem. No:
metody okazuje sifn szczeg:-Ilnie porzydane wt e
Zumi eni em jpeogjon cwieawnsiior znego dzi ecka.

Dramat , kt-ry ma miejsce z,jzadt cgdawdmi em

bardzo intensywny i trudny do przewidzeni a
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klienci komunikujN w domu chii aabrania alb
t yc,zamNc z Nt kowuj e proces ot wart ej komuni kacj i
Kliencim- wi |, jak pmydatnd y §nalobycierodzinnego albuma domui dzielenie
si iz cizrgmoynrkia mico czuli, @it my Nc , noamawatig dswdich
uczuciach bpowiadanie o tyngop a mi @t @ MmNy ¢ h(Nowey,a 899, & 153)

ipisze Novey. Autor dzieli sin ted swoim oso!
su. Postanowi § powiesil zdjficie &lubne swoic
powych. Zdjgmdat26, giygegobmatd ka mi aga ni-espegna 18
ciec 20.neMaveyy SMcenha sin do niege- i wci NO za
dy czugo tych dwoje mgodyomtsleudvaij NcWimdz ik Aiwy r
szuka nadziei, natomiast matka patrzpjgaz | 1 kwieedna.celnie:t

Zdjhncia sN cznSci N naszego Uycia (NoveWdl atego czyni N |
1999, s. 153).

Zaproponowana ©przez Noveya procedura r o0z
przyniesienia zdj nl r odugatogatoyicTerapeutae dy, gdy k|
nie zostawia sobie tych zdjnal, ale proponuj
ponownie, gdyU zapominanie moUe miel tu zna
Obserwuje w ten spos-b ujawnianie sifi opor
zdj nci e natapmecghoo dkzliigeo z o &dr3eds @ilat. Ngveyy mi agd on
zauwaUyg, Ue w przeci Ngu 25 | at pracy terap
Ue klient nie miag zdjfhicia ze swojego dziec
i N. Na pytarnifoografi odhp @i edazkiise§y, Ue matka wyr
wszystkie. Nie trzicthaolniakaga peekm myiveaipi sz
ka informacja mogga otworzyl dogeean droghn
par endarBparenting.Ngvey auwaUy g, UOezwdaeajicN cwwewfisto
gin na to, jak byl w-wczas ubrani. Dl a przy
Ue jest na zdjAaciu ubrana w sukienkn, kt-rN
wgasnN c-rkhn Dodaga, iU matka duUo szyga i
jej,j ak bardzo jN kocha.

We wgasnym stylu pracy terapeukycznej Nove
samitnN,mpa dkts-zrkaij umi eszcza jedno ze zdjnl

Osoba moUe przytulil poduszkid lub trzymal jN blisk
k I i einpiszewautoil pow edzrriia,@oUp k,upigjo'podobnzN poduszkn o poc
mi arach i Ue tr zy mdNovwey, 989, svi5G)Nc zni e dl a siebi e

W dal szej czhiSci artykugu autor relacjonuj
al bumu rodzinnego w swojpeijs yprnaac yt ytleer aopge-ultnyec,
nie ma sensu ich tu przytaczal. Przekonuj em
stylu pracuje autor. Skgania to do poni Usze

procedury pracy terapeutyczn@jNc z Ncej w sobie przygsahc i nad skry
niem al bumu rodzinnego pacjenta z niekt: -rymi
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Zdjncia i skrypt

Wy korzystanie zdjnl do pracy nad skryptem
lat temu.

W winkszoSci pr zynosjiednoa kb aproddz ow adroubnrkei eenf, e
zostanN spegdgnione okreSlone wymogi . Podobni e
skryptu z wykorzystaniem zdjAal rodzinnych n
nawi Nzaniem dobr ej rel acji mi ndzny klientem
struktywnego kontraktu terapeesnego. W przypadku, gdy warunek ten nie
jest speéegktygngN zni kome | ub praktycznie ich

Odczucie, Ue wykorzystanie albumu rodzinne
pozostawiam (podobnie jak Noveyle-w@gasne,] i n
niu. W widu wypadkach okaziys i lewg st arczaj Ncym & pewnym dr c
zem w dal szym postninpowani u. Nal endy zaznaczy!
trowana przede wszystkim na analizie samych
gd-wnie w badani ac lgiczaymechoazi ta éstweori Bec i @ntrr opol o
zumi any Apr etihellostud azvmaznokazsjin skryptu w pt
tycznym i prowadzoNw czasie tej terapii narratjGillian Rose pisze tak:

Obrazy potrafi N ukazal rzeczy,m koUmpeth chi esOukaUON sgo

wa l jako materiagu rozwijaj Ncego i wspierajNcego wy

Ni emni ej obrazom zawsze mus(Roset20asr32lyszyl jaki S kont el

Pracfi moUnapi podwizealjieimnna warunduj Ncych si.i

p- w, kt -re wprawdzie przedstawione zostanN
W rzeczywistoSci jednak doSkanewsNo wizajemn
jednokrotnie zwartN <cagosSl . Nal eUy podkresS
w mniNejszym |l pbi wivikmazmypen sitew ogl Ndania zdj fl
zagoUeni a i procedury terapi. narracyjnej (1
Etap wstnpny

Faza przygotowawcza sguUy zainp-cjowaniu g
nienia albumu rodzinnego i wgNtde ni u go do
al bumu rodzinnego powinno nast Npil dopiero

terapeuta uzna to za wdgaSciwe wiperspektywi
gdy rozw-j itetapputp@abfidate na to pozwal ag.

jesttu pozomwa j emnego zaufania i got owoSci do wsp
YJak zauwaUa,w@ndl il iiaen iRoiset erpretaci. materiagu wizua
dominuje w odniesieniu do program-w tel ewizyjnych, i
kach obraz-w mal arskich, analiza rekl am jest typowa
nuje psychoanaliza,atomiastinterpretacja fotografii charakterystyczna jest dla antropologii

G.Rosel nterpretacja materiag-w wizual ny oh. Krytyczna

S ¢, iWyidawnictwo Naukowe PWN, Warszawa 2010, s. 53.
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nie pacjemadst n@fewamike ma sens i wniesie now
na zgdgaszane przez niego problemy. Jest rze
rodzinny nie stanowi sam w sobigiernegoodzwierciedlerar z eczy wi st o Sc i
Sgawomir Magala pisze o tym tak:
Oczywi Scie taki zapi sizmaves zjee st aznugpveid nji eed yrreiad i st nyacvem
snucia wspomni e albo plan-w, zawsze stanowi szkiel
i uczucia (Magala, 1982, s. 59)

Ten wgaSnie aspekt al bum-w rodozi nnych stw
rzystania ich w analizie skryptu.

Etap dosgowny

Na tym etapie naleUy w spos-b d#dekdadny ust
cych ®osicmagplnych mojUkclkazidal Pomalcami e nast
j Ncych fakt-w wg procedury, kt-rN zaproponoa

222) . Jest to: (a) szczeg-gowa identyfik
iona i nazwiska postaci, steaxpiye @ spdkorweovbice E:
) identyfikacja miejsca, gdzie wykonane zo
warzyszNce apowst omizyj Adj Bciwesel ne, powr -t
) informacja o zdarzeni achagjabezpoStedmiae]
para, jragby@wagda pagranicN itd.) ar-az aktualn
Ue@Est wa, mi ej s c eNizea nbieezs zzkni ancazneinai ai thdy.wa r - wni e
temattegpk t 0 i dl acz efgografiey djoh@aia dmeeaiwvnap Npr zed
z reguys Ubleambpacjenta, ale teU wskazuj N na gl

m
b
0
d

—~~N Tt~ W

Fot. 2.
t r - dg dwwwlbslychglogkrakow.net.pl/ [stan z 30.12.2012].
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Dla przykgadu pow3)Uswya affoti @g reakfsipao n(uffi ®t n a
szym pl ani eTrogy asiiosmartykfisoj N w ro-wnym rzfidz,]

ci ec kimHuerjondoz&lE. Jedna dotyka mad-kn, druga c
ku nich. Czy ma to jakieS znaczenie?

PewnN odmi anN wspomnianego etapu pracy te
przyniesienia przepacj enta tyl ko jednego zdjncia z o
dzieckiem. Warto polecil, aby bygo to zdjinc

odzwierciedla jego samego w tamtyaasie

Etap por-wnawczy

Etap por-wnywania r-Unych eihngment -w zawar't
budza postawn anaplaicienzmN iSkgaoi akawi poggnb
rzeczywistoSci rprlmeizc proisizduzkyi wams 2czeg- | ny mi
zdjoraidopr - b odpowi edzi na pojawiaj Nce sin pyt
dostrzegane@d o bi e EBst wa i odmi ennoSci. eTrudno wymi
Oy ze sobN por - -wnywali, ni emni ej -j~rednak wart
wi NcN, iU istotne bywa czhisto to, co wyra¥ni

Fot.3.Zdj ici e powierzone przez pacjentkn

t r - dhjoog autora

Podobie@®twa mogN zatem dotycz#l os-b, syt
nego zdjnal. PosguUmy sin zaledww-e kil koma
szym przypadku (fot. 33 dostrzegamy bardzo wyra¥tne podc
dwoma Kkobietami. Dopierootwar zysz Nce ogl Ndaniu tego =zdjn
zdradza, UOe na zdjnciu widzimy matkn i doro
wyra¥nie podobieE&two fizyczne, ale towarzy
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pokol eni owych (ten sam kolstrr -fjam-bprwaygiceh w{
nione okulary itd.), co we lstotreymaeed ku anali zy
ni e. Dodajmy jeszcze, Ue kobieta w ggnbi to
na pierwszym planie jest c-rkN (I. 40).

Il nny przykgdada pzacdegnbi niytcyh zzogsotdang®-Szcidost Apny
zentacij i internetowych (fot. 4 ia- 5). Ukazuj
ne i wykr eowane, podobi e®Etwa miaAdzy mat kam
cCj i moUe ewokowal powstawanie skryptu o wy
osobowoSci . Pozycjaotzie®t bam&ji e stpdbtsu bwy rad¥nipe
nosil poczucie wartoSci matki. Czynil jN mg

I ntencjonalne przebieranie | ub upodabni ani
w nakazie skryptowym (angDriver): As pr awi aj pr zBlgamnoSi 6 (an
Otherg . MoUna to uSciSlil poprzednsitNwi erdzeni e
taki/taka jak jabo. By i moUe potwierdza sin
narcystyczni rodzice wychowuj N narcystyczne

Fot. 4. Fot. 5.
t r - dhitm//dziecko.onet.pl/2020,1,1,matka_i_corka_jak_dwie_krople_wody,galeria[lstar
26.11.2012
MoUe sifn zdarzyli, Ue zestawj PNabe ze sobN z

bi e@Etwem os-b spokrewnionych.
Pierwsza fotografia (fot) o r zedst awi a babcin Roswithn w wi

wykonano w roku 1944). Nat omi ast drugie ze z
w tym samym wieku, jednak 59 | at p-Fniej (ro
prawdopodobnie do c¢jzN nii emataurza Ipreywn Np csd oybl ii ezEsc



